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SuMMARY

This article explores the relationships between citizenship training and school
coexistence. Based on a documentary tracking, the trends that guide the research on
this relationship were defined. As a result of this qualitative methodology, of an
interpretative nature, it was possible to trace the different approaches that address
education in citizen coexistence.

Keywords: Citizenship, citizenship education, school coexistence, school violence, conflict
processing.

Resumo

Este artigo explora as relagcoes entre treinamento em cidadania e vida escolar. Com
base em um rastreamento documental, foram definidas as tendéncias que norteiam
a pesquisa sobre essa relacao. Como resultado dessa metodologia qualitativa,
interpre- tativa, foi possivel tracar as diferentes abordagens que abordam a
educacao na coexis- téncia do cidadao.

Palavras-chave: Cidadania, educacao para a cidadania, vida escolar, violéncia escolar,
gestao de conflitos.



Introduction

In general, school coexistence and citizenship
training have been studied separately. It is
common for coexistence in school to be
understood as a social problem that affects
school settings, while citizenship is understood
as a legal status that allows participation in
state policy. It is common to find studies that
are concerned with the ways of massively
constituting a subject who knows how to relate
to the State and other citizens based on pre-
established ethics and / or morals. It is
common to understand school violence as a
type of conflictive relationship, resulting from
the bad habits of students. But, it is very
unusual to find comprehensive advances in the
encounter, in the school environment, of these
two phenomena.

And, hence, in the existing literature, the
relationship between the school that educates in
coexistence and citizenship is absent. Mentions
of citizenship education in school coexistence
studies are almost nil, while allusions of
coexistence are frequent in research on school
citizenship, and, few treaties on this relationship.
The ways of relating these two educational
phenomena have not been clearly stipulated.

Therefore, it is not the interest of this text to
carry out a state of the art of studies on school
violence or citizenship training, but rather a
trace of practical research that investigates
citizenship training in Colombia and mentions
school coexistence. Showing that practical
studies of citizen training and school violence,
the effect of the factual articulation of the two
phenomena, allows us to trace the trajectories
of research in citizen coexistence. From there,
the trends, approaches and paradigms that
delineate the panorama of this relationship
can be interpretively reconstructed.
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Historical and Retrospective
Approaches to School Education in
Citizen Coexistence

From a first trend, it is identified that
addressing training in citizenship and
coexistence from a historical scope, has set
the tone for a reconstruction of the ways in
which it has been understood from the
educational policy, and how it has materialized
in the institutions. Both the approaches that
define the variables that have determined the
design and materialization of this educational
practice, as well as the analyzes that seek to
identify the characteristics of the historical
substrate of educational innovations on the
subject, have been interested in defining what
the school has done to form citizen
coexistence.

Hence, a first perspective identifies that the
designh of educational policies on citizenship
and coexistence in Colombia depended on the
contextual power relations of each era (Lopez,
1994; Herrera et. Al, 2005; Pinilla, 2006;
Caballero, 2015). The history of Colombian
political struggles went through and influenced
"the way in which educational public policies
are designed and implemented" (Caballero,
2015, p.105). Each political group, which has
held power throughout history, conceived an
approach of what the citizen should be, an
image of how citizenship training would be
carried out and guidelines for what the projects
should be of democracy and coexistence at
school.

Thus, the teaching of civic and coexistence
values was, in a first period, the result of the
historical struggle of Colombian political
groups. It was found that, during this period, as
a consequence of the dispute between civic-
religious formation and secular civic culture,
linked to conservative and liberal
governments, educational policies in this
regard were consecutively designed, repealed
or redesigned. The dispute continues between
the religious approach, focused on the impulse
and the defense
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of Catholic doctrine, and, the Ilayperson,
interested in training in citizen commitments
conducive to participation and the high degree
of knowledge of the functioning of the political
system marked each educational reform made
to education in citizen coexistence and each
implementation period since the dawn of the
republic until the end of the 20th century
(Saenz, 1988; Sabato, 1997; Valencia, Can6n
& Molina, 2012; Caballero, 2015).

As a result of this bipolarized political culture,
“a difficulty was generated to consolidate a
strong and organized civil society” (Caballero,
2015, p.103). Authoritarian, hierarchical,
paternalistic and intolerant state projects,
which denied conflict and cultural differences,
prevented the design of a citizen educational
policy that would supply the need to
strengthen citizenship and public virtues.
During these periods, education did not offer
an alternative to the inadequate treatment of
cultural differences nor did it influence the
violent mentality that solved conflicts with
force. Nor did it combat the apathy towards
political participation that the authoritarian
practices of political parties spread in society,
the instrumentalization of interaction with the
State and the manipulation of social interest
groups. Despite the fact that, in the country, at
the beginning of the 20th century, it was
proposed that "training should focus on
peaceful coexistence and not on partisan
education based on hatred towards the
opponent" (Saldarriaga and Saenz, 1999, p. 84
), during this last period, citizens did not learn
to recognize and adequately deal with cultural
and political conflicts.

From this perspective, this historical reality is
capable of being traced both in the progress of
official texts (Munoz, 2013), and in normative
changes (Caballero, 2015). On the one hand,
each book offered to teachers, to guide their
civic and civic teaching practices, contains a
historical discourse generated by a specific
socio-political

context. In each analysis and subsequent
contrast with the fields of application of these
contextual discursivities, there is the
delimitation and reconstruction of the
moments of discursive change. While, on the
other hand, the regulations and educational
guidelines show the influence of periods of
party hegemony and their impact on the repeal
of the principles of the previous supremacy.
Comparing the historical periods that the
country's politics has lived with the laws and
educational documents, it is possible to
recognize the continuities, displacements,
annulments and permanence of the doctrines
of formation of citizenship and coexistence.

And yet, in the middle of the second half of the
20th century, says Caballero (2015), a new
political actor entered this struggle: the
pedagogical movement. The teachers became
builders and diffusers of alternative proposals.
They opened, from their political work, the space
for participation and the construction of
citizenship. From their social function they began
to create, spread and enable reflection on new
ideas; From their intellectual role, they sowed
doubts and uncertainties (Cardenas and Boada,
1999). In addition to instructing in "specialized,
political (inputs) and administrative (outputs)
orientations" (Almond and Verba, 1993, p.190),
they began to promote a civic culture. They made
an effort to complement the construction of a
participatory culture consistent with the structural
norms and the promotion of a citizen who feels
involved and becomes an active part of politics.
He will act rationally, guided by reason and not by
feeling; and, kept informed of the multiple
worldviews, in order to be able to make decisions
-for example, on the way to vote- according to a
meticulous calculation of the benefits and
principles that he wishes to see favored (Almond
and Verba, 1993).

Hence, a similar perspective affirms that the
educational policy imposed had to come into
conflict with the power relations that the
school contains. The movements



against hegemonics, unusual practices and
new educational experiences began to enter
into opposition or reinforcement dynamics,
both with the implementation of state
educational policies and with traditional
educational practices. The old authoritarian,
vertical and exclusive practices began to be
confronted with innovative forms and
processes that, within the school setting,
allowed to resolve conflictive relationships and
establish their own ways of self-government.
Some teachers, resisting the imposed visions,
began to build democratic experiences that
opposed the promotion of submissive citizens,
committed to politics only with functional
participation and the exercise of voting.

Guerra (2008) affirms that, with these
transformations, they began to move from a
hierarchical school political culture, expressed
in silence, order, composure, obedience and
submission, to a more democratic expression.
In some school spaces, there was a transition
to a school system that began to make visible
and solve conflicts, to recognize opinions,
differences and divergences. They began to
arbitrate antagonistic interests, to build their
own rules and Ilaws, to recognize
multiculturalism and to oppose intolerance.
While in other instrumental democratic
environments they continued to settle the
conflictive relationships with the adjustment of
society and those subject to compliance and
compliance with the rules and laws of others
and imposed hegemonically.

The new practices, promoted by the pedagogical
movement, began to generate, in some spaces, the
conditions to facilitate access to a solid, strong and
critical political formation (Guerra, 2008). These
projects began to promote participation processes
based on public deliberation and the construction of a
more representative school leadership. As a result of
this commitment, practices of educational resistance
that founded new forms and ways of approaching
school administration and administrative organization
materialized. School environments of coexistence and
citizenship
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that allowed providing political status to the
school actors were built.

From this point of view, it is suggested to trace
the history of the pedagogical trace in citizen
coexistence from the recognition of the
struggle for educational policy carried out by
pedagogical movements and its relationship
with the current palimpsest of their school
practices (Martin, 2004). It thus becomes
pertinent to ask how the policies imposed as
well as the struggles and achievements of
teacher resistance have influenced the ways in
which educated citizens designhed initiatives
and participated in educational innovations in
citizenship and coexistence. But it is also
important to visit the schools and reconstruct
the evolutionary processes of the non-violent
citizen training projects, from the decoding of
the discursive influences in the different
accumulated substrates. Capture their
structures, interpret their purposes, recognize
their intentions. Trace the cartography of their
manifestations. Then, reconstruct the history to
which it has been subjected: its blurs, overlaps,
continuities, displacements and replacements.
This, in order to be able to define their state,
their traditions and their trajectories.

Now, a somewhat inverse perspective, affirms
that it is not the educational policy nor the
opposition to these, which is responding to the
demand of the subjects who face change,
become participants in the decisions and
become aware of the equal rights and the
need for peaceful coexistence. It is the
innovative experiences proposed by teachers
and educational institutions that are
responding to the educational change that
socio-cultural conditions are demanding. It is
the school circumstances that began to force
the creation of educational social spaces that
have been facilitating learning and the exercise
of the capacity for dialogue and debate
necessary to solve the diversity of conflicts that
affect society (Puig and Morales, 2010).
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For this perspective, beyond instruction, the
school has been metamorphosing into an
environment that teaches for life, citizenship and
coexistence. As a result of their conditions, they
have become school environments that favor
development and social progress through the
promotion of participation, cohesion and peace
(Barcena, 1996). Innovative projects have begun
to emerge in them that have been constituting
educational institutions in a space suitable for
living and practicing democracy and coexistence.
They have begun to enable democratic spaces
that have been developing skills, abilities and
attitudes that contribute "to forming democrats,
determined to resolve conflicts peacefully
through dialogue, negotiation and cooperation on
the basis of mutual respect" (UNESCO preface,
published in Harber, 1997).

Hence, for this perspective, reconstructing the
real educational policy is more a task of
founded theory than of cataloguing or locating
the experiences with respect to the place they
occupy in hormative history. It is due to identify
the most innovative educational projects; to
then codify the conceptions and actions that
guide them in a categorical framework that
allows to account for the concepts, processes
and practices advanced. This will allow "to
know in greater depth the way in which this
initiative has been developing and to establish
the links between it" (Puig and Morales, 2010,
p.36) and to build a general historical
testimony of how a given society is taking
distance from political apathy and conflictive
relations.

The teaching of citizen coexistence: from the
teaching of knowledge and cognitive processes
to the appropriation of democratic logic in
school scenarios. A second tradition has been
interested both in the investigation of the duty
to be of education in citizen coexistence and in
the didactic design of its consequent processes
and educational scenarios. It has been framed
in a critical approach to the ways in which
traditional education has solved education in
coexistence and citizenship, and then, then,
propose new pedagogical models.

In this context, a first approach affirms that the
materialization of training in citizen
coexistence should not be simple civic and
behavioral instruction. It also implies a cultural
change in the way we live and interact in
society (including with the State). The teaching
of peaceful coexistence and political
participation must not only impart cognitive
content and procedures, but is also expected
to recognize, in the curriculum, social
complexity, the exercise of social conflicts,
individual violations and the precariousness of
the precepts. At the same time, it develops
citizen habits and customs that promote the
acceptance of the existence of individual and
singular diversity, of the multiplicity of
identities and personalities, of the different
ways of understanding reality and of the
multiple roles that are adopted in society
(Huertas, 2016).

From this approach, the student must not only
acquire knowledge and cognitive, critical and
contextualized processes in the classroom, but
also must learn to participate citizenly in the
construction of school coexistence, while
extending these behaviors to extracurricular
areas. It is assured, then, that, in order to train
the new generations in coexistence and
citizenship, at first it is possible to instruct in
the discussions, conflicts and crisis situations
that may arise and that make it possible to
open closed identities. Then, the learner must
put into practice, both in scenarios such as the
mediation of school conflicts and in their usual
school relationships, the techniques and
procedures learned, to subsequently use these
logics, through everyday life, in the
reconstruction of the social and community
fabric.



However, from another approach, it is affirmed
that, based on school stimuli, printed by the
educational experience and / or intersubjective
dynamics in school contexts, the senses of
citizen coexistence can be reflected in the
discursive consciousness of the subject. In
environments of education and intercultural
coexistence, the influence of teaching on
subjectivity allows students to accept, or not,
the difference (Fernandez, 2003). This, as a
result of the schooled subjects, always exposed
to the intersubjectivity designed by the
curriculum, can learn to coexist in diversity.

Hence, from this perspective, it is stated that
education in citizenship and coexistence
should be responsible for promoting scenarios
of subjective otherness, either from teaching or
from school experience (Munoz et al., 2014). It
would be the duty of the school to encourage
subjective discourses, which are more or less
shared: the notions of citizen duty and the
appropriation of cultural diversity. As well as
creating and promoting scenarios of learning
and intercultural and differential dialogue,
which achieve the recognition of the cultural
and subjective other. In short, to recognize the
intercultural and citizen difference from
coexistence and agreements with the cultural
other.

Finally, in the final approach, it affirms that
training in and for citizen coexistence must be
based on education for Peace. Peaceful
coexistence must be achieved with a cultural
change promoted mainly by the school. The
passage of a culture of violent resolution of
social, cultural and political conflicts must go
through not only the coexistence of knowledge,
values, representations and opinions in the
schooled curriculum, but also through the
construction and constitution of habits and
customs related to coexistence in peace.

This pedagogy for peace would suppose an
educational process crossed not only by teaching
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and recreation of contents appropriate to the
construction or stimulation of cognitive and
communicative processes, but also by the
participation of spaces for discussion and the
definition of initiatives in the face of these
political dimensions (Bogoya & Santana, 2013,
p.27). That is, on the one hand, it would be
instructed in the capacity to treat conflicts
while, on the other, scenarios of "cultural
negotiation" would be experienced.

Thus, students, in the classroom, in the first
instance, would develop a series of cognitive
abilities: "learning for individuation, learning
from the different, learning for transformative
action, learning to learn, learning from conflict,
learning to change in the midst of change,
learning to empower oneself by producing
knowledge" (Bogoya and Santana, 2013,
p.26). While, in school scenarios designed by
the teacher, they would advance negotiations
between cultures and mediations between
"senses, representations, technical knowledge,
institutionalities and the internal logic of
learning" (p.26).

Hence, this perspective insists on the idea that
to train in citizenship should go beyond, on the
one hand, the simple fact of learning content,
and, on the other, the restriction of student
citizen participation to the performance of
protocol acts, such as the election of the
student representative. It affirms that it is
necessary, then, to articulate these
educational practices, with processes and
spaces that are experienced and participatory,
that allow you to apprehend the logics and
democratic and convivial instruments, while
building a cultural and peaceful coexistence in
the school environment.

From the School to the Educating City:
Participatory Citizenship and the
Collective Construction of Coexistence

For this last tradition, the construction of

school citizen coexistence must be articulated
with the educational efforts of the context. It is
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necessary to combine different pedagogical
strategies of training in citizenship and
coexistence, in and for different areas of daily
life. It is no longer enough just for the school to
teach content and design learning scenarios, it
is also necessary that students, as citizens,
complement what they have learned in the
classrooms by participating in spaces of public
management and construction of the social
fabric.

Thus, from the perspective of the team
Institute for Pedagogy, Peace and Urban
Conflict Ipazud (2009) it is affirmed that the
school must weave a culture of difference and
law that extends to society. It is necessary,
from the school, to build and extend a series of
democratic habits that guarantee both the
enforceability of rights and the practice of
tolerance and cultural diversity in all areas of
life. Learners must learn to understand and
practice the participation of public policy
design spaces as tools for the defense of rights
and the guarantee of State obligations. At the
same time, they must assimilate the necessary
capacities to recognize differences, solve
conflicts and live in coexistence and peace. For
this approach, it is not enough to learn citizen
coexistence in school, we must also strengthen
the public culture that crosses it and expands
to the extracurricular environment.

Meanwhile, from another perspective, it is
ensured that factual citizenship training, or
political education, is learned by building
together, living between difference and
transforming society both in the school and
extracurricular environment (Restrepo et al.,
2002). Only by carrying out the permanent
exercise of civic virtues, the ethics of service to
the community and the practice of
participation can the actions, activities and
practices of citizen coexistence be acquired
and extended to all the roles that are occupied
in society. Only with the commitment to the
achievement of peaceful coexistence and the
protagonism in the political dynamics of all

social life is that the subject in formation can
develop the organizational, dialogical and
enjoyment capacities of democratic society.

It is affirmed. then, that it is only in doing with
others that the practical consciousness of
citizens develops (Harber, 1997, Gomez and
Cabrera, 2005). The subjects, when meeting
and attending the spaces of participation, both
school and extracurricular, learn to interact
and coexist with the community. By consulting
the media and receiving academic speeches,
they feed their ethical assessments and refine
and appropriate participation in public trials
and deliberations. By achieving common goals,
both with the educational community and with
the society to which they belong, it is that they
achieve high levels of community trust. And, by
interacting with the school administration,
social groups and the State, they learn to
transform democratic society.

While, for a final perspective, the subjects
acquire cognitive competences both in
democratic school life and learning from the
educating city (Saenz, 2007). In this way, the
instructive and experienced processes lived in
the school are complemented by a series of
programs, strategies and events developed in
the urban space. In this way, students
experience the conditions of construction of
urban culture offered by the educating city and
articulate them with school scenarios and
knowledge, in a permanent pedagogy of
citizenship and coexistence. They strengthen
the legal dimension of citizenship by being
exposed, in both areas, both to the teaching of
the objectives of the norms, the knowledge of
the ways in which they are built and the
appropriate ways of applying them, and to the
socialization of the sanctions that entail not
complying with them. They appropriate the
institutional and political dimension by
participating in the mechanisms and ways in
which it makes the government and the
educational administration represent their
reasons, interests and proposals.



And, they learn to participate citizenly in
politics, by defining and evaluating policies and
reforming norms, both public and school. In
such way, they acquire and practice the ability
to clarify differences, settle conflicts and enter
into government agreements that allow them
to live in peace with their conscience and with
the law (Mockus, 2001).

Training in Citizen Coexistence and its
Paradigms

Indeed, training in citizen coexistence can be
defined as the teaching of knowledge and the
development of the skills necessary for the
development and promotion of a democratic and
peaceful society. It includes both the design of
the school system or environment, the
mechanisms of mediation, the ways of balancing
power relations and practice scenarios, as well as
theoretical, technical and procedural knowledge,
didactic forms, modes of communication, ways of
solving school conflicts and the means of
participation in school decisions.

This integral education in coexistence and
citizenship is a phenomenon that has emerged
from the encounter of the formation of the
citizen and of the ways to solve violence and
achieve coexistence. Both policies have
constituted an integrated learning process that
has had multiple materializations in diverse
school scenarios. And yet, they also expand
their functionality by extending and articulating
themselves with the other processes of
formation (interest groups, the family, religion,
the media, the city that educates...). They are
processes of permanent education that start
from different desighs and come from
dissimilar sources, but that are integrated into
the reinforcement or modification of mental
schemes and daily practices of the student.

It can be traced in two major paradigms of
education in citizen coexistence. The first,
which starts from the premise of the school is
a violent scenario that reflects and is a
strategic space for the solution of the social
and political violence that the country is
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experiencing. It is mainly supported by the
psychological vision of citizen education, which
seeks to solve the crisis of values and prevent
aggressive behaviors. These studies have
addressed, from psychology, the treatment of
school violence as a psychic and social disorder
that oscillate, in levels of severity, between
physical aggressions (Abramovay, 2005;
Morales et al.,, 2014; Gamboa, Ort and Mu,
2017), going through the disciplinary conflicts
of the classroom (Cubero, 2013), until
discursive violence (Murcia, 2005). They have
addressed from psychoeducational analysis,
indiscipline as a conflictive relationship
between the teacher and the student; but it has
also found its origin in the relationship between
psychological disorders and violent peer
behaviors (Alvarez et al., 2012). They have
mainly devoted to the study of the elimination
of behaviors that alter the educational process
(MacKechnie, 1974, Cubero, 2002) and the use
of "negative sanctions, referring to
punishments, and positive sanctions, if they are
rewards" (Stenhouse, 1974, p. 41) in the
restriction of the possibility of rejection of
norms and indications (Forero, 2012).

But complementarily permeated by the studies
of the jurist notion of the citizen That defines
citizenship as a status that is acquired at the
time of accrediting age to be able to
"participate in the administration of justice and
in government" (Aristotle, 1997). Although a
territory is inhabited before, it is with the
recoghnition of the political-state sphere, as a
nationality, that it is integrated as members of
the community and is assured of due security
(Lechner, 2000), while upon acquiring the age
of majority civil, political and social rights and
duties are granted that allow participation in
the processes of political decision, as a
relationship with the State and the political
system. Before such maturity, the subject is
under the tutelage of the elderly citizens and
society (parents, guardians, teachers and the
State). They are not allowed to participate in
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State decisions; except in cases of
consultation or school democratic
microsystems, they do not have you or vote in
the political system. And yet, it is their
responsibility to recognize themselves as
members of the nation, to respect authority,
hierarchy, and to abide by Ilaws and
regulations, among other duties and rights.

Thus, while this status is acquired, children,
young people and adolescents must be educated
ethically-politically, in order to avoid violent
behaviors. They need to learn to act as "beings
useful to the family, society and the homeland,
who are correct in the way they behave, of good
character, of will to always do good, so that they
become respectable and respected people in
society" (Duarte, 1946, p.17, quoted in Munos,
2013, p. 2019). But, also, to avoid the culture of
violence and illegality, minors must be taught (so
that they become good citizens in the future) the
harmony of their relationships "with their moral
convictions, with legal norms and with their
cultural identity" (Gomez and Cabrera, 2005, p.
42)).

But, for this paradigm, it is not only necessary
for the school to build in the learners’ notions
of personal and legal moral regulation through
the understanding of its objectives, the
recoghition of its importance and the
legitimization of its forms of application. It is
also prudent to give importance to the
interpersonal cultural regulation at school and
after school. Both the educational instructions
(included in these, the family, the church, state
institutions, the media) and the educating city,
through the pedagogical instrumentalization of
guilt, recognition and social rejection, should
join forces to promote the development of civic
culture based on admiration for the law, legal
sanction, self-gratification of conscience. The
student with the daily exercise of juridical
(legal), cultural (collective, variable from
context to context) and moral regulation (one's
own consciousness) must learn to overcome
the difficulties of coexistence (violence and

corruption), to disapprove of the cultural and /
or moral of illegal actions and to approve the
moral or cultural of legal obligations (Mockus,
2001).

A second paradigm sees the school as a
conflictive school environment. It focuses on
how the experimentation of the organization,
the power relations and the contents of
schooling affect the learning and behaviors of
students. This approach has been supported by
educational psychologists, addressing
conflictive and violent relationships between
students as a psychosocial phenomenon. The
genesis and overcoming of violence in the
behavioral influence that exchanges with
different environments have on the student's
psyche has been found (Lewin, 1936;
Bronfenbrenner, 1979). Attention has been
paid to how the influence of the school climate
generates aggression, exclusion and
intimidation (Forero, 2012). Efforts have been
put on investigating how to identify, categorize
and intervene in situations of bullying (Olweus,
1998, p. 25) and cyberbullying (Ardila, Marin
and Pardo, 2014): that is, the study of
environmental and social conditions (including
those that link subjects through social
networks) that allow someone, intentionally,
causes harm, injury, or inconvenience to
another person.

And yet, this psychological vision is perfected
by visions of the citizenship of politics, from
where it has been addressed how the
emergence of civil society, as minority interest
groups, fighting for the recognition of their
rights and demands (Garcia, 1995; Young,
1996; Rosaldo, 1998), have shifted the
political action of citizens towards new
citizenships. Changes in the political
environment have stimulated the emergence,
on the one hand, of instrumental citizenship: a
citizen who "disbelievs in politics and believes
in administration" (Lechner, 2000, p.4); and,
on the other, it has given the emergence of the
citizenization of politics: a mode of political
action that describes not so much participation
in the political regime "as to the collective



action of citizens" (Lechner, 2000, p.4).

This approach has affirmed that, the citizenship
of politics, in turn, has made institutionalized
politics no longer represent the computerized
verticality of the social pyramid (Lechner, 2000);
that citizens, rather than delegating
representatives and using consultation channels,
prefer to demand solutions to intentionality and
to carry out collective actions that make up for
their absence. It has generated that minority
movements, such as the disabled, do not try to
direct the progress of the country or participate in
decision-making, but seek to demand an efficient
management of the services that the State must
provide. However, it has also managed to resize
nhational politics by adapting to international
regulations or undergoing the globalized
transformations of society. It has produced
events such as civil communities, such as human
rights defenders, carrying out media actions
(such as the advertising reflection of human
rights on the Internet), unprecedented, which
pressure the national political system to such an
extent that it harmonizes its action with the rights
inherent in all human beings.

Nevertheless, for this paradigm, the changes in
the environment that are happening to
institutional politics are now happening to the
school environment and school citizenship. Thus,
the empowerment, from the State, of a
democratic decision-making mechanism (such as
school government, participation in the definition
of the coexistence manual) and the integration of
the right to veto of teachers (MEN, 1989) or
institutional opinions under specific conditions
(Huertas, 2010) (as is the case of the integration
of teacher evaluations or the reinstatement of a
student expelled for having long hair), have made
hierarchy and authoritarian order a resource less
applicable to school power relations. Students
with the constitution of an environment of
juridicality, promoted by the integration of
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human rights to the school, have overcome
authoritarian conceptions and the existence of
inflexible regulations of the school (MEN,
1989). But, also, it has used its increasing
margins of autonomy to fight politically against
the disciplined hierarchical system that forms
it to obey and act according to the imposed
norms (Willis, 1988).

In this way, the citizen exercises of the
students and the new pedagogical proposals of
visibility and resolution or peaceful and
creative processing of school conflicts (MEN,
1989) have displaced the citizen practices of
the authoritarian and inflexible regulatory
culture (the anti-democratic school climate)
(MEN, 1989). Thus, the integration of
experiences of school democracy and the
recognition and enforceability of rights have
allowed students to exercise both an
instrumental citizenship, as well as to carry out
school political actions typical of the
citizenization of politics. Cases such as the
arbitration of a directive, the citizen exercise of
collective criticism respectful of the way a
teacher directs the class, the defense of the
listening that the teacher can offer them and
the alternatives that can be agreed between
all, allows the construction of peace and school
political coexistence. While the recognition in
the curriculum of the knowledge of a culture
different from the majority or of an urban
subculture allows teachers and classmates to
recoghize in the ethnic other both a cultural
citizen, minority, and originating from a
worldview that has contributed and has to
contribute from a multicultural coexistence.

Thus, from this perspective, schooling must not
only make the school environment a
democratic practice that stimulates change in
the social behavior of students, but must also
teach the student cognitive schemes that allow
him to create epistemological bridges and face
various situations of coexistence. Curricula
should not only create "epistemological
windows" with the minority cultures (Dietz,
2012),
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but also, such knowledge would tend to cease
to be the object of study, mere programmatic
contents (Zafra, 1988; Martinez and Martinez,
1988). The classroom must be a space for the
construction of a school and political climate,
not a space for repetition. The curriculum must
begin to be a space that is democratized both
in the civilized coexistence of the diversity of
positions and political opinions, and from the
coexistence of the various cultural worldviews
(Suarez, 1988).

Conclusion

The above allows us, in the first instance, to
have a pedagogical, investigative and proactive
panorama of the relationship between citizen
training and school coexistence. In the first
instance, it sets the tone for addressing the
innovative background of education in
citizenship and coexistence. Then, it opens the
didactic discussion of the approach to the
constitution, in the school environment, of a
citizen who lives in peace and cultural
harmony. It expands the horizon of training in
citizen coexistence, which bets on thinking
about a theoretical-practical and participatory
teaching that extends and articulates with the
local political context. Finally, it synthesizes a
theoretical substratum that articulated the
studies of school violence and the approaches
of citizenship in the education of citizen
coexistence.

Then, from this documentary tool, it can be
inferred, the call for pedagogical innovation of
citizen coexistence. It is identified, on the one
hand, that citizen training not only has to
impart knowledge and disseminate practices
necessary to interact with State institutions,
but must also include the teaching of ways to
exercise citizenship; overcome perspectives
that recognize that the subject of politics is
only that belonging to the political class;
understand political participation in an area of
action broader than the simple exercise of the

right to vote, the repetitiveness and
enforceability of rights; and, recognize the
existence of the new forms of citizenship that
are materializing in the school and social
scenario. But, also, it is inferred that education
in coexistence needs to overcome the
perspectives that seek to deny and eliminate
social conflict. It needs to integrate positive
conflict and design new pedagogical strategies
that teach how to rebuild the social fabric and
coexist with the other different ones. Design
curricula and democratic school and
extracurricular environments that allow to
build together, from peaceful coexistence and
participation in human affairs, a society in
peace and just.

And it is from there that the need to deepen
the investigation and desigh new educational
models that guarantee adequate training in
citizen coexistence emerges. A new field of
inquiry and educational innovation that sets
the tone to restore the theoretical and practical
integrity to these two school phenomena that
extend beyond the school scenario. A line of
research and practice that promotes new bets
to build a permanent pedagogy, which builds
and constitutes citizen coexistence from all
areas of everyday life. The challenge of

thinking and training in integral and
multimodal citizen coexistence.
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